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James A. Banks (University of Waghingtgn Chapter).is préfes;sér

ntary school, teacher, Banks received his B.E. ‘and Ph.D. de-
25 from Michigan State University. He is a specialist jnsocial

o _éﬁﬁﬁib’ui’iﬁﬁs'ta‘bgﬁsiﬁ these two fields-He edited the National
' "Coungil _for the Social Studies 1973 “yearbook, . Teaching Ethriic .
es:- Concepts and .Strategies, and served as chairperson and’
senior author of the task force which authored Curriculum Guide-
nes.for Multiethnic Educa ‘

or | ion, a National Couyncil for the'Social -
Studies position statement. His other booksinclude Teaching Strate- -
gies for Ethnie Studies, Teaching Strategies. for the Social Studies,”

e
L

of education at the Uniyersity of Washington, ‘Seattle. A former.

and ethnic studies and has written 40 professional articlesand

. Teaching the Black Experienceé, and Black Self-Concept: Implica- B

tions. for Education and. Social Science.” Bariks is a member of the
boards of directors of the Social Science Education Consortium and
the Association for Supervision and Curriculum Devﬁpmém. Heis
also a member of the National Advisory Council on Bthnic Heritage
Studies of the 1.5, Office of Education..In January, 1972, Banks was
the guest editor of the Phi Delta Kappan issue which focused on “The
Imperatives of Ethnic Education.” . ' :
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" The Goals of- M

LT e 5
Multlethmt educat

snme major changes in the education of chilé
ethnic education believe that m3
ethnicity are harmful to students and reinforce
.. many of the ethnic stereotypes and- d|scr|rﬁmamry pracncés in
- ’Ameru:an society. "
* Multiethnic education assumes that Ethmc:ty isa salient part of -
" American hfe and culture. It also, assumés that ethnic diversity en--.-
- riches the nation and increases the. waysin. which its citizens can
perceive and solve personal and public problems, This diversity also
'_enrlches a society by providing all citizens with more opportunities
'to experience other cultures and thus to become more fulfilled as
--human beings. When individuals ate able to partitij
'ethnﬁ: cultures they are. more able to bene{ﬂ from the total human

vntates of mul
related to ra

Indlwduals who k

% s

T

uﬁltiétihnic Education

ion is a reform movement deslgned to make
en and youths. Ad-
Myschool practices -

-

) the warldgﬁly framthenrqwn aultural'and
ethnic. perspectives are démed important parts of the human ex-

perience and are culturally and ethnically encapsulated.

: These individuals are also unable to kfiow their-owh cultures
fully because of their ethnic biinders. We can get a full view of our
“.own backgmunds and behaviérs only by viewing them from the per- /
. spectives of other racial and ethnic cultures. Just as a fish is unable
to appreciate the uniqueness of his aquatic environment, so aré
many Anglo-American childrerr unable 1o Tully see and appreciate
the uniqueness of their cultural characteristics, A key goal of multi-
, ethnic Educangn is tg help individuals gain greater self-understand-’

‘_mg by wewmg themselves from the’ perspet:%

Anglo-Americans m the Northwest are’ often- surprised and jr-

o,

iteina ‘variety of

as of éther cultures..



they learn that many sophisticated people in other
nic groups, especially in the South, not qnly prefer their beef well

- . ¥

ucation neither seeks to make Northeastern Anglo-Americans eat

jowever, it does attempt to acquaint each of.the
with the other group’s ethnic culture. It also tri
group members see that other cultures are just as meaningful and

daintance and understanding, réspect may follow S
Another major goal of multiethnic education isto provide stas
~ dents with cultural and ethnic.altefnatives. Historically, the-school
urriculum” has focused ‘primarily on the culture of"the Anglo-
Afwericati child. The schoolwas (and often is) primarily an extension
. of the Anglo-American child’s home and.community culture and did
;- not {does not) present him* wit Tt Y
" The Anglo-centric curricufum, which still exists o varying de-’
~ .. “grees in most of the nation’sschqols, has harmful consequences for

but-are aghait’at thie thought of-eating-it rare, Multiethnic
their beef-well done nor to make black Southerners eat theirs rare.’
ethnic groups -
to help-ethnic -

valid as their own. Multiethnic education assumes:that, with ac-

ral and ethnic alternatives, < -

both Anglo-Americah childreri-and ethnic minorities such as Afro- -

cin.child only about hjs own culture, the school is dénying him the
richness of the music, literature, values, life=styles, and perspectives
. -of ethnic groups such as blacks, Puérto Rican Americans, and Polish

- Americans. Anglo-American.children should know that black litera-
‘tirre is uniquely enriching, and that groups such:as italian‘Arhericans
i;lﬁd Méxicanﬁmeric‘ans have values wHich they may freelye nbrace.

.. Americans and Mexican Amiericans. By teathink the Anglo-Ameri- .

-1t The Anglorcentric curricylum negatively affects the ethnit child

of color because he may find the schoal cultyre alien, hostile, and
" self-defeating: Because of the.negative way
~ity students and their cultures are often viewed by educators, many

“of them do not attain the skills which they need to function success
~“fully:in a honacademic community. .

. with the.skills, attitudés, and -knowledge they need to function
within their ethnic culture] the mainstream culturée, and within and

. . 1
- ¥ =
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=For clarity and econamy, we
publication when nio specific genc
i ve see no graceful alte
eriainly nape are intended.—The Editars

R - " &

simplied:While werecognize the trend away fram

he masculine form of pronouns throughout this.

ys in which ethnic minor- %

X A majot-goal of multiethnic education is to provide 4ll students .

ative. We hepe the reader will jmpute no sexist "
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othgr ethnic cultures. The Anglo-American child should be

to speak.and write standard English and to function successfully-
" within Anglo-American institutions., ' . , S
% Agpother major goal is to reduce the pain and discrimihation -
+.- .which members of some ethnic and’racial groups experience be-
. ¢ause of their unique racial, physical, and cultural characteristics. )
“Filipino Americans, Mexican Americans, ‘Puerto Rican Ameticans,
-and Chinese Americans often deny their ethnic identity, ethnié ,
heritage, and.family in order.to assimilate and to participate more
fully in American institutions.. Jewish Americans, Polish Americans,
;- and Italian Americans also frequently reject parts of théir ethnic cul-
..tures when 1rying to succeed in schagl and in society. As Mildred e
" Dickeman has insightfully pointed g_u%chgals often force members
* of these groups to experience “self-alienation” in order to succeed.
This is a high price to pay for educational, social, and economj
mobility, . : S o :

Some blacks became very Anglo-Saxon.in their ways o wing
the world and in their values and ‘behavior. They becoie so Ang
" cited that we might call them “Afro-Saxons.” Howsver, such in
. viduals may still be denied jobs or the opportunities to buy homesin
é!lzwhitgnéighpﬂrﬁ@ﬁds bedause of their skiti color. They may also
becomie alienated from their. own ethnic€ommunities and families
in their attempts to act and be like white Anglo-Americans, These in-
“dividuals may thus become aliegated from both their ethnic cultures
and the mainstream Ang] re. Social écientists call suchindivid-
uals “marginal” person: : o
Jewish Americansand Italian. Americans may also experience:
© “marginality” whefi they attempt to deny their ethnic heritages and
to become Ariglo-Americans. Although they can usually succeed in
looking and in acting'like Anglo-Americans, they are likely to ex-
+  perienice psychological stress and identity conflict when they deny
and reject family and their ethnic languages, symbols, behavior, and
_~beliefs.=Ethnicity plays a major role in the socialization® of ethnijc -
.~ group members; ethnic characteristics are a part of basic identity.
-/* " When a person denies his ethnic culture he rejects an important.part
of self, . : , - g
Marginal ethnic group members are likely to be alienated. citi- _
* . zens who feel that they have no stake in society. Thosé who rejegt

R - 9

T with black Bnglish the Afro-American child should be able.




* their basic gmup ldemlty are mcapabléaf becurnmg fully functlﬁﬁ-.
~ing and ‘self-actualized persons and are more likely to experiencg’
pqhtl:al and social alienation. It is.in the best interests of a political
. demogracy to prate::t the rights of all citizens to maintain allegiances .
to the:r ethnic groups. Research has demonstrated that individugls
are Eapablé of maintaining al,,gmnce both to their ethnic gra 4]
-and to the natiomestate. -
Sull another goal of multxethmc edutanan isto help studentd to
J/master essential readmg, writing, and cgmputanunal skills. Multi-
. ethnic education assumes that multiethnic content can help 5tude’nt§
. to.master important skills'in these areas.. Multiethnic readings and’
data can be-highly motivating and ‘meaningful . Students are more -
ly to master skills when the teacher uses content whieh deals with’
ificant human probilems, such as ethnicity within our Sntléty All
ican children live in a society where ethnic problems are réa!
‘ and salient. Content related to ethnicity.in American society and to
. " the ethnic communities in which many students live is significant and
- meamngful to students, especially to thase who are sacuahzedwnhm‘ )
et - comrhunities. Advocates of mufttethnic educatl n belieye

that sk:ll gaals are extremely: mpartant : ’

= 5

The M’élimg Pot -

) The Melting Pat, aplay written by the Erjglish ]ewnsh authur Israel
Zangwill, opened in New York City in 1908, The great ambition of the
) plays -composer- prmagamst = David meann wag {0 create an
- American symphony that would express his deep conviction that his
adopted land was'a nation in which all ethnic differences wnulg
. combine to form a new people, superiorto all. Because it. embaodied
. - anidea that was pervasive in the Unlted States at thal time, the play
was a huge success. " .
Contrary to Don Quixano’s dréam what in fact happened was |
that most gfthenmmlgramaﬁd ethnic cultures stuck to the bottom of
the proverbial melting pot. Anglo-American culture réemained dom-
inant. Other ethnic groups had to givé up. their ethnic traits. Rather

than a melting pot, the United States had Anglo- conformity.
" The American school, like other American institutions, embtfaced
Anglo- conformity goals. One of its major goals was to rid ethnic
groups. of their ethnic traits and to farce them to acquire Anglo-
ﬁ**ﬁ-x.é\rnem:an values and béhavmr Ellwood P. Cubberley, the famed

Sg. LR 10 . . .
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- ern, Eastern, and ‘Central Eurgpean immigrants

ﬁufr}%er of immigrants who could anter the Upjted

the century: AR

P

" Everywhere ‘these people limmigrants] tend 1g seltle in"groups of
and ob- .

settlements and ta set up their awn national manners, customs,

. -educational leader clearly stated the sché:{ai’gg’galineér"the;mm-gf.‘j;

R

servances. OUr,task isto bfeak up their groups and senleméﬁés; to 2%
_similate or amalgamate these People as part of the Americanrace, and 10

tion of 1} htecusness, law,. order, and popular gov

7 things which we a3 3 people hold to be of abiding worth. ..

- ¥ = 1

Tﬁe Salad Bowl: Cultural Pluralism !

effiment, and 10 .

. f implant -%eir children, as far as can be done, the Anglo<Saxon concep- - -
awaker in them reverence for our democratic instjutions and for yhose

i

Philosophers and writers at the turn of the century, such 28

- Horace- Kallen, Randotph Bourne, and Juliys Drachsler, srongly
- defended the rights gf -immig'faﬁts',then entering the {ynitec
&5 They rejected the assimilationist. argument made by

ieééi‘like Cubberley, 3rguing that®a_political democracy must
alic ‘be a cultural idgﬂ?ﬂirf;(:y and that the thmjaﬁgls of Séu[h—s

"had a gight 10

. maintdin their ethnic cultures. and-: instjpytions” in American ;
i that
each, ethnic cultyre would -play a unique role in America and
would contributé 1o and enrich the . total sggeiety. This*“c,@gjticn
was called “‘cultural pluralise,” and its advocates asserted that

. society, They used,a “salad bowl!” argument, maintaining

* it sheyld be used to guide public and educatjonal policies,

The arguments of the cultural pluralis;s were a cry in

t'hfe'

‘wilderness. America’s political, business, and educational jead-
ers continued to push” for, the -assimilation: of .the immigrant
and indigenous racial and ethnic groups. They felt that only In
 this way could'they make a upified nation gut of so many differ-
ent ethnic Broups with histories of wars and hostilities in furope.
The: triumph’ of ggsi'miiaﬁgniét forces in American life: was syM=

. bolized by the immigration Acts of 1917 and 1924.

~ Designed to halt the ifnmigration of Southern, Central,
Eastern European groups, such as Poles, Greeks, and ltali

nter the United States. When this act failed tp substant

and

, , ns, the Im-
migration ACt of 1917 required jmmigrants to pass a reading test to
Hy reduce

the number of immigrants from these nations, the nativist groups.

SL!\S\EESSfU“Y pushed for & second act, which drast

. ¥

EUREREVES 1\ R

ally limijted the
States from all na-



bt Western Europe: This act of 1924 ended the era of mas- .
mmigration to the United States and closeda significant chap-
rinAmerican historf. ¢ C Lo / - '

5
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The New Pluralism,_°. 5

o’

1 -

#Assimjlationist forces and policies dgminated American life from
about the turn of the century tothe beginning of fhe 1960s. Assimila-
tionist ideas were almost totally .unchallenged during -this jong
period. Most minority-group leaders, 5 well as most dominant-,
oup leaders, saw the assimilation of America’s ethnic groups as the
proper societal goal. True, there were a few stray volces who talked
" about separatismand ethnic cultures, such as Marcus Garveydin the |
920s. However, these lone advocates were siuccessfully ignored or
|E ﬁéd “ . : : .i 5 g : - X L ‘-’
By the late 19505 and early,1960s the combined forces of rising ex-
. pectatipns and discrimination in employment, housing, and educa-
 tiofl caused Afro-Americans to lead an unprecederited fight for
* - their rights-which became known as the Black Revolt.” _
. The assimilationist policy shapeda nation from millions of immi-
-, -grants and from diverse Native American groups and prévented the
> United States from besoming an ethnically balkanized nation. The -
* . .assimilationist idea‘also worked reasonably well for ethnic péoples
who were white. However, it-did force, many of them to become ~
. “marginal” and to reject family and heritage: Denying one's basic
group identity ‘is a painful.and psychologically unsettling process.
/Despité this; most m¢mbers of white ethnic groups have been able,

=1

i tigme, 1o assimilate sufficiently to climb the economic and social .
ladders. /. < : e . [T
., The assimilationist idea_has not worked nearly as well for ethnic
! . . peoples of color, This is what blacks realized by the early 1960s. TRe.

. unfulfilled promises land‘dreé%ﬁs of the assimilatianist'idea was'a’

- “majér cause of the black civil rights movement-of the 1960s. Many
* _blacks who had:become-highly assimilated Afro-Saxons werestillun-
able to participate fully in many American institutions. Blacks were
still denied many opportunities because of their skin, color. They
searched for a new ideal. Many endorsed some form of “‘cultural
‘pluralism,” and the idea born at-the turn’ of the century was re-
fashioned to fit the hopes, aspirations. and dreams of disillusioned
. ethnjc peoples inthe1960s. 1 - o I

’ 12



Blacks deman‘ded rn-:re mnlml over the institutions irr their

institations; including the schools. They demanded more . black
-.teachers and administrators for their youths, textbooks which’ re-

et

children ate at ko .
Edutaunnat’ J{UHGHS at all Ievels began to respahd, and the

s ecﬂnnmﬂ: and educational equality.

' - Mexicar American -and- Alian Amenr:an s(udles ‘courses

emerged paralleling Black studies. The ref r vements initiatec
thiic¢ peoplés of color caused many white ethnic groups that

" had deiiied their éthnic cultures in the past to proclaim ethnic pride

d fuller representatmn qf their ethnic cultures irall .-

flected bfat:k culture, and c:afetenalfacnds more like those which thElr :

w

apparent success of.the Black Revolt caused other alienated ethnic - -~
L pn:ups of color, sych as Mexican Americans, Asian Americans, and, ¢
. “Puerté Rican Aménc:ans ‘to make similar demands fs:ar pghtrcal .

and to pu5h fnr the inclusion Df‘ more mfarmatmn aboatwhite ethnic - -

groups in the curriculum. This movement became km:mrn as- the
new plurallsm judlth Herman writes, :

[I!] has been described as reactive, as “metoo,’ and essennally oppor-

: tunistic and false. For some, it may have been. But formany, ESpEEiE"y

é . - the new generation of ethnic leaders, it was a real response, It was in-

part a sense tha! the requnremem far success in Amenfa seern

7 that for all its rheteric about

plurahsm, Ameérica didn’t mean for ethr city to go beyond the bound- -

aries.of food, a.few statues or paradés hgnarmg heroes, of calnrful
costumes and dances.

~In a sense, the black civil nghts movement legmmlzed erhnu;l{y
< and other alienated ethnic groups Begah to search for their ethnic
mms and to demand more gréup and human nghts

1 ! + . B . -«
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T .
The é[hmc movements of . th& 1960s amj 1970s have stimulated
needed reform in &ducatmnal institutions: at all-levels, fram kinder-
garten through university. However; some unfort unate’ practi(‘jes.
ideas, and assumptions also resulted from these movemgnts, same of
/whn:h still négatively affect school proegrams. These ideas and prE; .
ticds will 'be.analyzed and salient characteristics of the idealiz&

multiethpic school will be dEsCrlhﬁd .

“Programs~o Silence Protest
Mahy sghool districts, more anxious to sllem_e‘ rmlnan[ Ellhﬁl( '
ents ap d teaihers thanto reform the curriculum, structurf_d‘hur— :
=y f‘l&dly arll poorly conceptualized ethnic studies programs and hired
“anyorie with a visible claim to éthnjc group memhership to te ach
them. Consequently, these programs were often badly taught and
highly politicized. They often’ emphasized how ethnic peoples. of
.- :color had been VlLlImIZHd by institutional racism. A
The courses usually focused on only one ethnic zﬁ,rr‘jup Thus
. black studies units and courses were. usually taughtin predominantly .
black schools, Puerto Ricap studies courses and Unlts in predomi-
nantly Puerto Rican A{ﬂenun schools. The as\;ympmm was that in
the United State to study about blacks
and that only Puerto Ritan Americans needed to study about Puerto
. . Ricans. While both the politicized ratufe and monaethnic character
wof ethnic studies pmbram% have waned tremendously in recent
. years, monoethnic programs and prac tices still haunt the multiethnic
education movement, school’ d:strlcls oftan point to their Asian
American- 5631%&&5 ar black studies courses to explain why they have
. not attempted to reform the gene ral course of ';Iurly Since these
=T UPSeS A3Te HE tj;i“y—t“lF‘LHVléS—{dk en- b'y onlyasmall percentage of the |
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school population, district personnel tend to think that there is nota
great neet for them. While spécialized ethnic studies courses can
‘and often da, infact, serve essential needs of students, for true multi-
. ethnic education the total curriculum 5hou|d be changed to Feflect
) Ethnlc"dlversny . :

Teachers t:ftén assume e that Eh||dren are unaware of racial differ-
ences, and that they will merely “‘create” problems by making the
Study of ethnicity an integral part of the curriculum. This idea is wide-
spread among teachers, probably becauseé they are not acquainted
with the research on the racial attitudes of children and have not
carefully observed children in interracial setfings and situations;

Over the years, researchhas contistently shown thatwery young,
children, even before they entér kindergarten, are aware of racial
differences and very soon intermalize the evaluations of différent
races that are widespread within their culture. Studies by Kenneth B.

and Mamie Clark, Mary Ellen Goodman, and. ), Kenneth Morland

have shown that very young children are aware of racial differences.

Long before they enter school; children learn about race from
tﬁpélr parents, television, cartoons, and movies. All of these experi-
ences, which Carlns E. Cortés calls the “'societal curriculum,” teach

. children jdeas and attitudes toward ethnic and racial groups. Unfor-

-tunately, thany of the'ideas and attitudes that childrenearn from the
. wider society are negative, stereotypic, and damaging to children
themselves and to the victimized groups. Research by Merland, for

Exémple' indicates that both black and white nursery school children’
tend to prefer white to black playmates. Recent research by.

Charlet Y. Glock and his sssociates indicates that by-adolescence
ethnic and racial bias'is WE pread. They write, *Prejudice is ram-
spant in, school populations g nat only racial prejudice but
| anti- SEﬁ‘Iltlafn and a virulent but especially neglected clgss prejudice
"as well.” Other research has hl&hll&,hltd the negative images of
different ethnic and racial groups that children learn from television
and the mass media. -

Thus ccmtrary tu what many teac hers b&heve Lh||deﬂ arfj

mry atmud s mward racial aﬂd e(hmc gruups by the time they enter
' i hnwever that the raci 1 atmudt s mf a 5 y(_ar Dld are

]



‘the curriculum is going to have any significant impact on the

t

not as well &fystallizEdtgs those of ateen-ager. This suggests that if-
f ial
and ethnic attitudes of children, it should be'multiethnic, beginning -

-in the early or preschool years. =« * . -

s
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- We Treat Them' All the Same )

- identical treatment to students who have very different and u
needs.is denying them an equal chance to succeed.

=

-Many teachers say that they do not get involved improblems re-
lated to race and ethnicity because they don't see the colors and ~
racial characteristics of their students. Such teachers claim that they
“treat thém all the same, whether they are black, brown, blue, or
red.” Teachers who make this claim usually have the best intentions,
see themselves a5 good teachers, and want to treat all of their stu+
dents fairly. However, in their attempts to deny the ethnicandr3 tal
characteristics of their students (which | feel cannot be successful),
they may be failing to respond to the unique needs.of many of their
ethnic minority students, Many students who belong to ethnic mi- -
fiqrity groups, have no problems which resiilt from their ethnicity.
vever, some do have special needs,-and the teacher must re-
d carefully and sensitively to the needs of each child. -
he Mexican American student who comes to school speaking
\arily Spanish ddés nbt need a teacher who will treathim exactly
5 all of the Anglo students who are fluent in English. Rather, he

-

ndeds a teacher who recognizes, respects, and appreciates his cul-
turyl differences and who has the attitudes, skills, and abilities to re-

=6 them¥n a positive and helpful way, The black or Jewish

“American child who is experiencing an ethnic identity prhblem will

be helpeéd more by ateacher who<can recognize the problem than by
ateacher who “treats everyorie the same."- A tedcher who dis ,iﬁSES
Fique

A black child who was attending a predominantly white school
‘that Had a white principal was experiencing acute racial identity
problers. He was also having difficulty adjusting to the hostile racial
“climate of the school. One day the child’s pain overcame him and he
ran out of. his classroom and down the hall.The principal stopped
him and asked, “Robert L., what's the matter&*The child cried outin
anguish, “I'm black, I'm black!” The principal responded, “You

- . know, | had never noticed.” The principal had very benign inten-
" tions and was trying to make the child feel more gomfortable in the

= £
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'school. However, his response in effect bespoke the roor ‘of the
- _:child’s problem and denied his very identity.

Us and Them - Co

Many teachers say théy wuuld like to teach about ethnicity and
-race but have no blacks or other ethnic minority students in their -
classes. These well-intentioned teachers, too, have some misconcep-
tions about the nature of ethnicity and about the goals of multi-
ethnic education. They assume that ethnic studies is the study of
“them,” meaning ethnic people of color, and that American studies
is ’the study ::;f “us. meanmg Anhlaf rn&m.aﬁg

i

Edufatgrs SDClal scientists defme an ethnlc group asa gmup thh a
unique cultdre, hETHagE and tradition, and some unigque value~"~
~ grientations, beliefs, and behavior. An ethnic group is also a politica
and economic interest.gréup. This broad definition suggests that all
Americans are embers of oné ethnic group or another, including |
' Anghj Americans, Irish Arhericans, and German Americans. How- =~
ever, many white &thnic group individuals who_have experienced'
total assimilation have Becomé ethnically Anglo-Americans. People
vary greatly in the degree to which they identify with their ethnic
groups. Some Afro-Americans and Mexican Americans are highly as-
“similafed and have alinost no identification with their ethnic group;
‘other mpembers of these groups, in all social classses, identify strongly
with them. The same is true for white ethnic group members,
.'When a broad. definition of an ethnic group is used to concep-’
tualize and design school programs related to ethnicity, ethnic
studies involve the study of both “us” and “them,” not just the study
of ethnic people of color ok ethnic minority groups. A major goal of
“ethnic studies, conceptualized in this way, is to help the individual to
« better understand himself by looking at his culture and behavior
through the perspectives of another culture. Ciydé Kluckhohn, the
eminent American anthmpmlnglst wrote that “[cuttural stu s]
hold up a great imirror 1 man and let himJook at himself m}‘)ls in-
finite variety.” Better self-understanding is one of the key Eaah of
multiethnic education. In a sound*multiethnic curriculum, the
teacher helps each child to seethat heisa member of many different,
groups and that the Ethnlc group is one of the many groups to whxch

he bélcmgs , ' j.{)
' T/
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_notpermit them any choice. However, ablack person’s ide
. his -ethnic group may vary with region, §Cn:|a| class, or EJucatmnal

o Egreful rgat to fDrCE Ihese st

. L

One’s attat‘hment to and nieﬂtlly with IheSé vari@us groups varies
with the mdwudual the timein one's life, and thessituations and
sanmg; in which one finds oneself. Because of their visible physncal
traits, some ethmt group members are forced by the latgersaciety to
ldemlfy with their ethnic groups.-These md:v;dualszmaﬁy blacks " &
‘and Chinese Americans, for example—often have a strong identity
with their ethnic group, in large part because thelr phystcal traits'do
ity with

“level; Other individuals, such as marly Norwegian Americans, have’
“little or no Idenmy with their ethnicg group, in large part because they
usually have the option of whether-to- xderitlfy with it. Other grouips,
such asreligious,social class, or occupational groups, are much more
important to some mlelduals than is-their E‘[hﬁlt’ group,; The .
converse is also trie. : . . )
A Ieather must look at each individual in his'class sﬁd detérmine
which ndennfymg groups are the most important for each student
This determination should help him decide on his.teaching strategy
ty will be very important fnr some smaEms of litile or no
importanceto others. The teacher cannot dssume that | just becausea
student is black or Chicano, heis nécessarily interested.in or strangly
_identified with the ethnic group to which he belongs: Ethnic
identification should not be farced on people; to do so would
probably do more harm than gaod. Nor should ethnicity be amfmal
or romanticized. Many s ;Jdeﬂs espgcially many whité students, are
culturally Anglo-Americans, even though their ancestors may have e
,come from Southern or Central- FUI‘DPE‘ The geacher should be
s, 1o “find’".their ethnic roots.

d‘sfhe
an

unsettlmg and E?’lbﬂff&%f\!ng In ane Llassmnm a teacher tol
children to group themselves by their ethnidgroups to comple
assignment. After the groups had beén formed, Susie was smlng
alone at her desk. The teacher said, "'Susie, why" ,_UEH‘ you in a
group? Where is your gruup? Susie answered in tears, I don’t have
a group, Miss Bandini!” Miss Bandini certainly did not mean (o
shame or hurt Susie, but she had done so despite her benign
intentions and concern for teachmg about ethnicity. '
\

ethnic studies as es sentially additive to the

Heroes and Holidays -

Many teachers sce

.

N



‘major turntulu
-consists primarily of adding ethnic minority heroes to’ the list of
" Anglo-American heroes that are already taught. Thus Martin Luther
King and Cesar Chavez are studu:cf aléng with George Washmgmn
and Thomas Jefferson. o . -
There are several problgms wnh the hem approach 1o teachmg
about race and ethnicity, It
selgcted heroes, many- of : queshonahle historical
slgmfn:ance, rather than the” “total ex| eriences and problems of
inn: groups, viewed from a comp
rdisciplinary perspective, Often children Tearn little about the

" experiences of an ethnic droup when they study only its heroesa
The hero approach to teaching about ethmclty oo often
emphasizes the memory of isolated facts and-does not help children
develop higher-level thinking skills or learn how to -resoclve
value-related personal and social problems. The curriculum should
help students master higher: level concepts and generahzatmns and
to resolve social issues rationally. Isolated facts a
" Attucks, ﬁr exampfé don’t help students develop in
abilities any more than isolated facts about Abraham Lincoln or
George Washington. The hero approach to ethnic studies is clearly
_insufficient, . . ’

American society provides’a tremendous opportunity to |mp|ement
much-needed - radical curriculum reforms, such as " conceptual
teaching, interdisciplihary approaches to the study. of social issues,

yalue inguiry, and the provision of apportunities forstudents to

participate and becamr; involved in social action. Multiethnic
education can‘serve asa vehicle for g general and ra adical curriculum
reform. ThIS is probably its greatest promise. It isa process as wellas a
reform movemént that will resultin a new type of schooling which
. presents novel views of the American experience and helps stiidents
"acquire’the knowledge, skillst and gcommitments.needed to-make

our nation more responsive to thes

. Tepees and Chitlins :
" Some teachers view multiethnic educ ation primarily as the stud
of the sirange and exotic customs and behavior of ethnie groups sand
as the celebration of ethnic holidays and birthdays: Teachers who

take this view often have students build tepees and igloos and

..L'<

" thrust. They believe that multiethnic educatjon

five, CQHEEptuaI and -

.+ Changing thé Currlculum to n‘flect the ethnic diversity within

otal hurman condition. .

Ends to emphas:ze the experiences of |
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qic education. - . e .
In mary schools, most of what is taught ab
of specialized days-and celebrations. Some schools have
: indian-Day, .and Chicano Afternoon: On these days
ts frepare ethnicfoods, build tepees, venerate ethnic heroes,
and perform ethnic dances. Ethnic community
\r{tci) the school to give talks that “tell it

This. dpproach to multiethnic education is problematical for
_several reasonis. If they neglect them the rest of theyearandfocuson
the experienc '

&5 of ethnic groups only on special days and holidays,

“ teachersare hkely to reinforce the notion that ethnic groups are not
integral parts 'of American society and culture. Students may
conclude "that sblack history and, American history are: separate

“fhings. Rather than being isplated on special days, black history, as -
well as Chicano and Jewish history, forexample,oughtto beintegral
- parts of the daily instructional program. Thus every day in the
- .classroom ought t6 be Black Day, Chicano Day, and’ wish American.

", Day. | am not suggesting that ethnic holidays should hot be
célebrated in ‘the school. Content about ethfiic groups’should be
hTzhlighted on special days and in addition shduld become an
integral part of the daily curriculim. In this way the celebration of

* ethnic holidays becarmnes an importanpart of atotal school program
in multiethnic education. / :

4 ¢ %
Focusing on the strange and gécstic traits and characteristics of -

“ethnic groups is likely to reinforce stereotypes and m
The making of tepees does not reveal anything significant about
‘contemporary American indian values, cultures, or experiencés, It
merely adds to the classical Indian stereotype, which is so pervasive
- on television and in the wider society. Rather than focus on the
_exotic characteristics * of ethnic groups, the ' teacher -should
empliasizg the’common needs which all human groups share, such
as the need to explain the unknown ‘and the need for artistic
. expression, and the diverse ways in which American ethnic groups
" .Kave solved the probfems of survival.

By studying the basic human needs of all people, students are

e,
more likely to develop a sophisticated, appreciation for the human

i
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‘that:it is needed as much by the Angl

'ccmcgrned wn‘h de:fymg the m;al Edumnunal Enqun
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.‘bands tﬁéy s‘haré wnh .other people and the ways i which they -
. differ. This type of learning s likely ) make sgud&nts less ethinically

‘encapsulated and infolerant.-. | _ o,
Multiethnic Education: Nature and melses
Many educators; when they think of multiethnic education, thmk

_ of the school’s formalized course of study. Black studigs and Chicano

studies cotirses immedidtely come to mind. ‘Bur ethnic studies, as
part of the formalized course of study,-are only one aspect r::f
multiethnic education. . . .
Multiethnic ‘education is désign d for all students—all races,
ethniggroups, and social classes, Certa lyllShDuld not be limitedto .
sch D{L"whu:h have racially and eth, ically mixed populations. A .
major assumption made by advocates of m ulnethmc Edugétlmﬁ is:

.

suburbaﬁ child asitis by the Mexican Americar
barna . = . .
" Multiethnic education’reaches far béycmd the social é}udies. It is

(s 5 a
and Expe ences should-be studied. 1t also mea

- changes must be made -within ‘the school so tha! sludems fmm

diverse é!hmc groups will have equal educatioral opportunities, It
means that ihe school will prDleE and & enggurage th’i: CEIﬂEEpl Df

Elhmcdlversny v , oL, L

Since multiethnic education is a vr:ry'bruad concept |mply|n§
total” stht:ujl reform, educators who want thein schm;al% 1o become

. multiethnic must examine.the school environment to detc:rmme[hé _

extent to -which it is monoethnic and Arfglo- centric, and také
appropgriate steps to creafe and sustain’ multiethnic educatignal-

“environmert! The ethnic and racial composition of the school staff,

its attitudes, the formalized and hidden curricuta, the teaching
strafegies and materials, the tetting and counseling program, apd the

" school’s norms are somé of the eleménts which must feflect ethpic

' diversity within the rﬁuhlethmc school. These and other variables of
‘the school environment which must be reformed i t::rdgr to makE‘

" the schaﬁl multiethnic are illustrated in Figure 1.

"Qéo. . e
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. . The Total School Environmgnt
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In this figure the total school envirohmen is conceptualized as a system
-h- consists of a number of major identifiable factors, such a% school

. and the formalized curriculum or course of . .,

. policy. thé institutional norn
- study. In the ideal multiethnic school each of these factors reflects ethnic
pluralizm. While any one of these factors may\be the focus gf initial school
reform, changes must take place in each of them to create anyd sustain an
effective multiethnic educational enviroAment, B
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* The-reform must be systemwide. While any one of the factors in
Figure 1 may be the initial-focus for reform, changes must take place
in all of the major school variablesin order for multiethnic education
16 be successfully implémented. We learned from the ethnicstudies

_movements of the.1960sthat few substantial changes take-pla
© . ,when you give teachers multiethnic mat ials but do not train them
‘ in how to use them or Kelp them (0 acquire new conggbtual
framewarks for viewing American culture and society. '

The total school environment must be the unitof change, and not

« any.one element, such as materials. teaching strategies, the testing

. program, or teacher training. Yet teacher training, preservice and

inservice, is very impaortant. Many teachers atiain new insights,

. materials, and multiethnic teaching strategies during summer
« ~ workshops. They are cager to try then

in their schools. However,
they become very discouraged when they return o theirschools in |
the fall where traditional norms toward ethnic diversity often exist
and where they frequently get no support from their administrators
or peers. Without sugh support, teachers with new skills and insights
give up and revert back to their old behaviors and attitudes.
- The rext stction of this fastback will diseuss characteristics of the
ideal multiethnic school. €oals which @it «ch
achieve will be presented, and the reforms need
& multethnic will ke highlighted.
AR
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. - Charac f the Multlethmt Schnul ’

[

A ?hilgsaﬁhy of Elhn_ié Pluralism ‘ .

H istoric3lly; the American school has accepted the “melting pot”
idea. It has rejected and ridiculed the culture of the ethnic child and
has forced him to accept Angla-American values, beliefs, and
behaviors. . - oo

The multiethnic school . rejects the melting. pot ided and
recognizes dnd accepts the child’s ethnicoulture. lts philosophy of

E’tﬁnic pluralism ret:ngﬁizes tﬁat ethmcny is a wtal facmr in many

well as s the Ahglm Amen an Chlld must lear to function Efféctlvely -

_in both his culture and in the mainstream culture. The school,
" according to this position, should help all students develop the skills,
attitudes, and abilities which they need ‘to do this, while also helping
them learn How to function gucEEssquy within and across dlffEl’&l‘ll
ethnic cultures.

E3"1
:A Multiethnic School Staff -
~ Themultiethnic school has a racially and ethnically mixed school
staff. which respects and values ethnic diversity. Students learn
important lessons about ethnicity by abserving the adults in the
school environment. WHen all of the significant adultsin a particular

" school, such as teachers principals, and counselors, are whltE,

. something about the scheol's attitude toward racial and ethnic
diversity is communicated to the students. Lengthy didactic lessons

:_abljut the need fur an ethmcally dwerse 5ECIEty are ot lll-u:ly to h-jvE .

pri:ifessnjﬂal aﬁd mppnrhw staff and msmutmnal norms which
réflect the rnelhng pot.

The school staff of a multiethnic-school has positive atitudes

- 24
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.- toward ethnic yéuths and high academic expectations for fhem-
- @ v-Teacher attitudes znd expectaiions have a.profound jmpgct on
students” perceptions, academijc behavior, self-concenpts, and
beliefs, Studies by Ray Rist. Thomas P. Carter, and Genaya GaY -
“indicgte that teachers typically have negative attitudes and low
‘academic expectations for thejr black. Maxjcan Amerigan, and
Indian students. Other research sugBests that teachers, pext 10
parents, aré the mosy “‘significany others” in children’s tives, gnd that

teachers play an important role in the formation of childsen’s racial
attitudes B,ﬁd b&hefg : ' 5 * : i :,\'

Thecdore.W. Parsons found that the teachers in a gchﬁ,gl.gh?
studied in @ Mexican American community had many stereotyPet
abour Mexican American children. He-felt that the schogls rein- .
fa{;:editﬁg negatjve images of the Mexican American thap were
- - widespread in the community and helped to maintain theiy jower=
--class status. He. quotes one teacher who explains why she put a0

_‘Angloboy in charge of a small group of Mexjcan American -pfupilS:
L ] 4 = -
N | think ]Ghﬁny needs 1o learn how to 5¢1 3 good sxample and pgw 12

‘ IEadvmheri, His father ownsone of the hig farmg jn the area andg jdhnﬁy
has to learn how (g lead the Mexjcans. One day he will be helping his
father and he wil] have 10 know how o handle pexitans. | Iy (g help

% .  whenever | €an, 7 B

racial artitudes of adultsis aCumberso!
with general or global objectives are not

! changing racial atritudes. Course whi O
exclusively " of lecture presentations have tittle piverse
expgriences, such as seMinars, visits. community, involyement.

commirteg Work, guest speakers, films, mulethnic materjals: and

workshops: c0mbined with facyual lectures, yre more effectjve than

any single approach. Commupjty invelvement €an be a powef ul
technigue; o

some behavior-oriented rasearch suggests that chanpging a

teacher’s behavior is far moresjpporfant than changing his pgrsﬂﬁal

attitudes. Behavipris highly jnfluenced by the norms withifi 2

institytion of setting. Thus the prgjudiced individual will tepd to act

in a nonprejudicial way if there are powerfy] norms and ganctions

. against acting pfejudifed 'Wi;?fm a particular jpstitution. Behaviorist

25 . .-
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“theory suggests that we should concentrate less on trying to change
the personal attitudes of the:school staff and spend more time trying
te changé the institutional norms of the school. These norms should
make it nonreinforcing fot the school staff to act negatively toward
ethnic.students, . ’ . ‘

. A strong policy whichreinforces ethnic diversity, supported and
implemented by the key administrators in the district, will go a long
way toward changing the institutional norms within a school district.

. The district might start by issuing a policy statement on ethnic
pluralism.. Several model statements, issued by professional
organizations, “exist.” They .are “No One Motel American: A
Statement on Multicultural Educdfion,” issued by the American

" Assgeiatian  of Collegés fof Teacher Education. and ‘the mare

- _comprehensive statement issued by the National Council for the

Social Studies, Curriculum Guidelines far Multiethnig Education. A
school district interested in issuing a policy statement could addpt .
oneé of these statements of, using them 3 models. develop its own
- statement. The Minneapolis Public 5¢hools has issued one and the
Michigan State Department of Education is préparing a policy
statement of ‘multicultural education.

a

Multiethnic Perspectives ‘

+  The curriculum in the multigthnic school helps students view
American society and history fram diverse ethnpic perspectives rather
than primarily or exclusively from the viewpoints of Anglo-
American historians and writers, Most school courses are currently
‘taught primarily from Anglo-American perspectives. These courses
and experiences are -based on what | call the Anglo-American-
centric Model, or Model A (see Figie 2). Many school districts have
attempted to reform their cufriculum to reflect ethnic diversity by
moving from a Model A curriculum to a curriculum based on Model
B, the Ethnic Additive Model, tn courses and experiences based on
Model B, ethnic cantent is an additive to the major curriculum’
thrust, which remains Anglo-American dominated. Asian America
studies-courses, Puerto Rican American studies courses, anel ¢
upits on ethnic groups in the clementary grades are examples of
Madel B types af curricular experiences. .

In the multiethnic school, the curricutum reflects Madel C, the
del C,

Multiethnic Model. In courses and ekperiences based on Mo

L - 26 ' 25
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E—ihnit Studies & a Process of Curriculum ﬁhangé ,

| Ethm{ Studrta I fDncEptudllde 3 ﬁamtess of curriculum feform which car lmd iom a fotd | Anglo- AFT}EIH'H[’I -

| pErﬁpEEIIVE‘ oA our Ristory and culiure (Mudel AJ, 1o mul[n‘!hru&p&rspecnwa s aulditives to the major curriculum

o thrust (Model 8], 102 completely multiethnic cutriculum in which every histarical andsaeial eventisviewed fromthe
perspectives ol diferent ethnic groups (Madel C). In Model € the Anglo-Americin perspective |5nnlyﬂnr of 5ewm|

and is in o way superior o inlerior o other ethnic perspectives. Model Dy which is mul inational, s the diimte
curriculum gaal. I this curriculum ol 5ludtﬁtsatudy histarical arid social everitstean mulnnatmnalpphpmlws )
Many schaals that have attempted ethnic modification of the curriculum have implemented Model 8 lypes of

programs. s suggesied here at curriceluri reform move directly from Madel A to Model € i dimately m
Madel D However, in those districts which have Mode! 8 IyDes. of programs, it is suggested that they move fmrn
46 Mudel B to Mud&l C and :wmualle to Mudel 1 lpr% of curritular arganizatioh, T
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he’ students study events and situations frm’n several ethnic pmntsgjf
w..Anglu-A’Fﬁericaﬁ perspectwes “aré only one group of Eral .
d are in no way, supenm or inferior to othér perspectives.-
_Iview Madel D (the Multinatipnal Model) as the ultimate goal of
curiculum’.reform. In this model students study events and
situations from multiethnic and multinational perspectives. Since we
live in a glc:bal saciety, students need to learn how !ffbécame
_effective citizgns of the world community. This is unlikely to happen
*_if they stydy.historical and contemporary events primarily from the .
berspectﬁrés of ethnic cultures within their own nation.

5 dymg a historical . period, such as the colanial period in °
Ameru:an history, in a course organized on the Multiethnic Model”
mquy wauld not Eﬁd when the studénts wewed th3x13

L Amencan h:stnnans, as is usUally the cas/ Ennteptuahzmg the
* - colonial period.as only the study of the Eng ish colonies is Ilmmng
and Ang o-centric. =
Long. before the EngI|5h colonists were sutcessful in settling ~
]amestcpwn the Spamards had esfablished colonies in Flcmda and
‘New Mexico. Also, thé French established colonies in Lotiisiana
‘during the-colorial period. When' the Spanish and the French
.-colonies are studied in addition to the English calonies, the studénts-
B arg‘able to see that the region which eventually became the United
.Stgtes was highly multiethnic during this period. Many - different
European nangnalmes were in North America during the colonial
-+ - period, and there were many difterent groups of Indlaﬁs as well as -
. Jplacks. To gam a full understanding of the culumal period, 5tudents
must view, it fn:rn the perspectives of *the. English, ‘Spanish, ‘and
Fren w81l as from. the points of view of the many.
‘dlfferen[ grcups cjf thdians and blacks. The era of colontzation had .
very different me nmgs for, the Pueblo Indians ard.the Spanish
colonists=|t alsa h, d dlfférent meanlngs fnr the black slaves the free

i

spectlve‘ on Amérn‘:an SDEIEty', but they should be arm:mg many

- snt_ethnic viewpoints taught in the schools. Only with such

"“ff teachmg will students gain a global rathér than an ethnacemnc view
.. of our nation’s.history and Culture -

] .t t ) . ‘e ég . 2-7 N '%. N
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 Int Jisciplinary-Conceptual Curriculum ~ o
Content related to ethnic diversity should permeat&the-entire
curriculum and should not be limited to the social studids, the
~ humanities, or the language Arts. Ethniccontent is just as appropridte
for such areas as home economics, physical education, science,

‘the science or math teacher to infuse the curriculum with ethnic’
" content, this contént should be incorporated into all subject areas.-
' Students should be able to see how ethnic groups have-influenced
. and contributed to American society in all walks of life and how each’
.subject area can -hélp us to better understand, the Fxperien:ﬁes_ of
“gthnic groups and consequently ourselves, ' L
.~ A conceptual approach will facilitate the implementation of a
-~ multiethnic curriculum which cuts acmss.giiscipiiﬁary,bguﬁdariés,In
e S thisapproach the curriculum.is organized around key concepts such
. " as gulture, socialization, power, and sca ity. Whenever possible,

these concepts are viewed from the persppcuves of disciplines such
" as.the social sciences, art, music, iiterafure, : physical -education,
‘communication, the naturat sciences, and mat tics.

* Let’s look'atan example usingthe concept of culture.Jn literature. '
" students can read novels such as Farewell to Manzanar, House Made
*of Dawn, and Bless Me Ultima. They can determine what these
novels reveal or .d
Americans, American Indians,” and Mexican Americans. In drama
students can produce a play based on the epic poem | Am Joaquin.
and discuss its treatment of Chifano history, contemparary life, arid
culture. They can examine the works of ethnic minarity artists such as
Jacob Lawrenice, Charles White, and Roberto Lebron. The language
. arts can focus on the various ways in-which symbols and com-
munication. styles - differ between and within éthnic groups and..

how standard American English is influenced by the ethnic cultures
, within the United States. - - FiN
i _In _science students can examine the physical characteristiég of

[

o not reveal about the cultures “of Japanese

" -mathematics, and art. Although it may bé especially challenging for

*
i

the various ethnic groups and try to determifie-ways in-which the -——

physical traits of ethnic groups influence the way other groups
 respond to them, their interactions with each other, and their total

" “culture. In mathematics students can study the cultural rodts of our
base 10 number system arjd dibcuss waysin which the number system

.. within a society reflects its culture. They can also research the

T iR : ﬁg 29 ’ ¢
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teaching will often be necessary, espéci

Eﬁﬁtribﬂtiﬁﬁszthﬁt varigus ethnic groups have made.to'our nurhber :
-ystem . i ' :
Many excellen nppartumtues exist for tea

ing concepts froman

: mterdlsgplmary erspective. These opportunities should be fully

Exﬁlnred and used. However, interdisciplinary teaching reduires the
‘strong cooperation of teachers in the various content areas. Team .
Ily at the hlgﬁ school level, 5

to argam?_é and implement mtErdlstlphnary units and |E§§ﬁ)ﬁ5 T

ngulsllc Characlerlstlcs of Ethnic Students L
Because  of the communities in which they grow up, maﬁg

children come to school with values, beliefs, Jand behawaral
“~characteris@#s:-which differ from those of other children and’ from-
- -those expectéd in the- school.” Language is one of these

‘characteristics. ‘Many . Mexican Amem:an students speak Dﬁly
Spanish when they enter school. Other- ethnics, including many
Filipina Americans, Chinese Americans, Italiah Americans, and some

* _ groups of American Indians, also come to schogl speaking a.

=d

“language other than English. Some black children speak a dialect &f -
English which some lmgmgts suchas Roger Shuy and William Labov, J
“call “black English.” According to these linguists; black English is a
valid communication system, with rules and a logical systern of lts
own. Thus there is a correct way to speak black English. »

In the past, and frequently today, schools respanded to the
unique languages of ethnic children by’ rejecting them and trying to
-.replace them &v:th standard English." In many schools of the
Southwest, the “no Spanish” rule existed until récently. Mexican

-American students were not allowed to speak Spanish in the échool.

If they did they .were punished, ‘sémfetimes‘saerely There is
evidence that the “no Spanish” rule still exists in somie schools today.

Ih the multiethnic school the -professional staff has positive
attitudes toward the linguistic patterns of ethnic studénts. Their
languages are viewed as valid communication systems, needed to

__survive in their families and communities. No attempt is made to

replace their languages with standard English. ‘Rather, teachers
introduce the students to the concept of alternative languages and
dialects. They are taught that some languages appropriate in’
some social situations and settings and inappropriate in others. The
-minority student who speaks barric Spanish or black English is
helped to master standard English. However, itis presented to him as

29
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~,an alternative. rather. than as a replacement way of speaking and- F~

S i
i

writing. : . S L
" ‘Many advocates of muj&}thnii_edugati@n believe. that all ..
hildren in school should leafto spkak a second language, such as-

- .Spanish. Students in the multiethnic school become acquainted with

the languages and dialects of minority groups and view them as
valid communication systems. They also learn how these languages

* and dialects have influenced standard English and ho v they have

“been influenced by standard English. The assumption'is made that -
students from diyerse ethnic and cultural groups should understand
and appreciate other languages and dtalects. - '

dents in the multiethnicschool also learn that languages are

always in the process of change and that a language system reflects
. the values and-culture of a people. Thus, when youreject an indi-

- vidual’s language.or force him to reject it, you are rejectirig an
_important part_ of that person and forcing him to reject part of

 himself. Students should also learn that the ways in which languages. -
sand dialects are viewed within a society reflect its power structure,

The languages and dialects spoken by groups with power within a
society, tend to be positively viewed; those spoken by groupy that
exercise little power tend to be rej cted and ridiculed.
Multiethnic Tesfing ' :

in.the multiethnic school testing and assessment procedures
reflect the ethnicand cultural characteristics of the students. Many’
students who, are socialized within ethnic minority cultures find

~ schoo! tésts alien and iﬁtimidating Consequently, ‘they perform

-.youths.equal educational.appartunities.

poorly dnd are placed in low academic tracks, special education
clasfes, and low reading group Teachers in these situations tend to
have low expectations for their students and often fail to create the
kinds of learning environments which will-énable them to master the
skills and abilities needed to function successfully insociety: '
standardized intelligence testing often serves to deny minority
‘he results of such t
frequently used. to justify the alleged noneducability of certain
minority students and to relieve their, teachers’ of accountability.

_Novel ways of assessing the abilities of minority youths, ways which

will reflect the cultufes in which they are socialized, need to be

devised. However, it will do little good for us fo create novel

_assessment procedures which reflect students’ cultures unless, atthe
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me, we irﬁpl rnent rﬁultle HE and multnracsal currlcula and
ach ;g practices.. tudents who score well on an ethmially ori- .
ented |ntellpgente test are not guaranteed té achieve well within an
* alien school culture which has a curriculum unrelated to their feel-

. ings, perceptions, and tultural experiences. Jane R. Meréer has
denuﬁed some changes which mulnethmc tEstlng necessntates;

Iture is nﬁtessanly'supérmr to other traditions, or -~
y is imperative for social cohesion. It would ac-
re multiple cultural mainstreams in modern:
ual citizens have the right to participate in'as
.ms as they msh Differences in lif

A Final Nnte L . :
" Events of the last decade have dr: matlcally mdn:ated that we
live-in a world’ society beset with momentous social and Human
problems, many of which are related to ethnic hostility and conflict..
Effective solutions to these critical problems can be found only by
an active, tampassmﬂate, and ethnically sensitive citizenry capable
of makmg sound public declsmns that wnll benefit our ethnically
diverse wnrld cﬂmmumty )
.+ The current school curriculum ise not preparing most of Qu‘r
- “youths to.function within a world community of the future. Many of -
our studénts grow up in middle-class Anglo- -American cgmmunities
and attt—:-nd ‘all-white middle-class schools. Their woYld is very
om the world society in which they will be rag
fum:tmn in the future. The white race is a world minority. Five out of
‘six persons in the world are nonwhite. The vast majority of the
world’s population is nan-Christian. Because the birthrate of non-"
whites greatly excéedsthat of whites, white Christians will be an even

-smaller world mingrity by the year 2000. The school should-present _

students from all racial, ethnic, and social class groups with cultural
and ‘ethnic alternatives, and teach them toliveina world sotiety that

athnically and racially diverse. Students must be helped to develop
? e vision and the Eamgﬁatmént needed to make our watld maore

hurﬁane ‘ : L 31 ) o N -
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