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A NUMBER OF YEARS AGO, we accepted
positions at the University of Fribourg in
Switzerland. As American-trained sociolo-
gists teaching Swiss students, we had to
broaden our U.S.-centered sociological per-
spective in the classroom. In courses on
statistics and research methods, social ine-
quality, economic sociology, sociology of
the family, and sociology of work, we
needed to fmd international examples and
data that we could use to illustrate points
made during lectures, in small-group and
seminar discussions, and for statistics exam-
ples and assignments.

At a Workshop on Comparative Analysis
of Longitudinal Data held in Neuchatel,
Switzerland in February 1999, James A.
Davis introduced us to his work in develop-
ing the International Social Survey Pro-
gramme (ISSP). Since this workshop, we
have used the ISSP extensively in our teach-
ing. We fmd it an invaluable tool for in-
creasing global literacy and scientific liter-
acy in our sociology lectures and class ac-
tivities.

With some exceptions, American students
tend to be globally illiterate (Stein 2002). In
American universities, including sociology
courses, students are largely taught about
the United States and receive little or no
information about other countries and cul-
tures. Yet there has been a long recognized
need for international education in universi-
ties (Gutek 1993; Calleja 1995). The United
Nations Education, Science and Cultural
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Organization (UNESCO) finds that "in an
increasingly interdependent world, most if
not all major issues acquire worldwide di-
mensions and require global solutions"
(Calleja 1995:18). As with illiteracy in gen-
eral, being globally illiterate limits a per-
son's ability to fully understand, participate
and succeed in the world (Diaz, Massialas,
and Xanthopoulos 1999).

More specifically, taking an international
perspective is important in sociology. In his
1987 American Sociological Association
presidential address, Melvin Kohn (1987)
called for intensifying cross-national re-
search in sociology. He argued that by ex-
amining cross-national consistency and
variation, nations could become the context
within which it is possible to understand
how structures impact individuals and how
social institutions operate. Through such
comparisons, we can show support for so-
ciological theories or the necessity to alter
them. Similar advantages can be gained
from teaching sociology from a cross-
national perspective.

Teaching for global literacy should in-
crease students' awareness of the global
nature of issues and encourage students to
ask questions that transcend national
boundaries. Globally literate students have
the confidence, knowledge, and skills
needed to apply sociological concepts, theo-
ries, and questions to societies different
from their own and to develop their socio-
logical understanding based on the cross-
national differences or similarities that are
found.

There are different approaches to enhanc-
ing global literacy through teaching. Inter-
national topics can be considered a special
topic to be covered within one sociology
course. In contrast, international perspec-
tives can be infiised into sociology courses
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across the curriculum. This involves tying
global information to all material taught in
the class and has been argued to be the most
efficient and effective way to teach from an
intemational perspective (Diaz, Massialas,
and Xanthopoulos 1999).

Like global literacy, there has been recent
concem about students' scientific literacy.
The American Sociological Association
(ASA) has called for teachers of sociology
to pay greater attention to students' under-
standing of social science research. Advo-
cating an infusion approach, the ASA ar-
gues that sociology students need to develop
research skills early and often, not only in
research methods courses, but throughout
the sociology curriculum. In this effort, the
ASA collaborates with Social Science Data
Analysis Network (SSDAN) project at the
University of Michigan to develop ways to
integrate U.S. Census data analysis into the
curriculum. Following this call, teachers
have begun to integrate data analysis into
sociology courses through the use of the
General Social Survey (GSS) and Micro-
Case (Lehman 1997) or StudentChip (Fuller
1998). Many teachers also find that the in-
fusion of data analysis increases active
leaming across the curriculum. Such an
approach will close the gap in scientific
literacy but does not address global literacy.
In this paper, we discuss a teaching tool and
associated teaching techniques that can be
used simultaneously to promote global and
scientific literacy.

WHAT IS THE ISSP?

The Intemational Social Survey Programme
(ISSP) is an annual social survey conducted
in over 30 countries throughout the world.'

'Tom W. Smith (2002) presents the ISSP in a
recent issue of Footnotes, the newsletter for the
American Sociological Association. The ISSP is
available through the Zentralarchiv flir Em-
pirische Sozialforschung an der Universitdt zu
Koln (Central archive for empirical social re-
search at the University of Cologne). And as we
were told when we ordered the data, the Zentra-
larchiv encourages the use of the ISSP in uni-

The aim of the ISSP is to gather cross-
nationally comparative data on a wide range
of topics of current importance in the social
sciences. One way to describe it is as an
international General Social Survey (GSS).
The tmly international character of the pro-
ject is shown by the number and variety of
countries participating. Table 1 shows that
the surveys have been conducted in Eastern
and Westem Europe, Australia, Asia, and
the Americas.

Table 1. rountries Participatinp in the ISSP _

Countries involved in some or all of the sur-
veys:
Australia, Austria, Bangladesh, Bulgaria, Can-
ada, Chile, Cyprus, Czech Republic, Denmark,
France, Germany (West and East), Hungary,
Ireland, Israel, Italy, Japan, Latvia, Netherlands,
New Zealand, Norway, Philippines, Poland, Por-
tugal, Russia, Slovakia, Slovenia, Spain, Sweden,
Switzerland, the United Kingdom, and the
United States.

Countries expected to participate in future
surveys:
Finland, Flanders, and Mexico.

Like the GSS, the ISSP includes a number
of items repeated every survey year. This
includes a comprehensive set of demo-
graphic variables such as age, sex, and civil
status of respondent. Questions are also
included regarding the number, sex, and
age of household members. In addition, a
series of employment and socioeconomic
questions are asked about respondents,
spouses, and parents. Questions also cover
the region in which they live, their national-
ity, and political party affiliation. A number

versity courses. The cost is minimal, especially
for the earlier data sets. A CD-ROM containing
all data and codebooks (including response fre-
quencies by countries) from 1985-1996 and
1998 is available for academic use for 25 Euro.
The individual data sets for 1997 and 1999 are
currently available for 50 Euro each. For this
cost, an entire sociology department can use the
data in their courses. Further information about
the ISSP and how to place an order can be
found on the ISSP web page (www.issp.org).



306 TEACHING SOCIOLOGY

of these items are country specific, corre-
sponding to the variation across countries in
political parties, currency, educational sys-
tems, and significant regional and national-
ity categories. This can add difficulty to
analysis. However, in many of the surveys
this information is also provided in stan-
dard, cross-nationally consistent variables.
For example, educational attainment is re-
coded on a scale of high to low attainment,
regardless of country specific schooling
stages and region is re-coded as rural, sub-
urban, or urban. In addition to party, politi-
cal affiliation is also measured on a self-
reported continuum from left to right, and
social class is measured on self-
classification as lower, working, middle,
and upper class.

Since 1986, a different topic has been
selected each year as a module of focus in
addition to the repeated items. There are
eight rotating modules: The Role of Gov-
ernment, Social Networks and Support Sys-
tems, Social Inequality, Family and Chang-
ing Gender Roles, Work Orientations, Re-
ligion, Environment, and National Identity.
Table 2 briefly describes the contents of

each module.
The data are gathered annually through a

15-minute questionnaire, conducted as a
supplement to regular national surveys or as
a separate survey. The samples for each
country are national household probability
samples, with a target sample size of 1400.
Actual sample sizes range from a minimum
of 600 to a maximum of 3000. The ques-
tionnaire is first written in English and
translated into the national language(s) for
conducting the survey. The data are then
compiled into English-language SPSS port-
able files and as raw data in ASCII format.
Detailed information for each country about
procedures for data gathering, the sample,
and national demographic data are pro-
vided.

CAN THE ISSP BE USED
IN TEACHING SOCIOLOGY?

One of the benefits of using the ISSP data
sets and documentation is that the data are
accessible and useful to teachers and stu-
dents in a wide variety of courses and at all
levels of statistical competency. Below, we

Tahle 2. Special Modules nf the ISSP

Module:

Role of
Government

Social Networks
and Support

Years:

1985
1990
1996

1996
2001*

Description:

Includes a wide range of questions. Many questions focus on opinions
regarding the appropriate level of involvement of government in such
matters as the economy, regulating industries and utilities, and provid-
ing social services and assistance to and equality of income and oppor-
tunity among citizens. Questions also ask where government is spend-
ing too much or not enough money, under which conditions university
students should receive financial aid, and what should be taught in
schools. Other questions ask about criminal rights in police investiga-
tions, the right to hold various forms of protest, and freedom of speech
for revolutionaries and racists. There are also questions regarding the
perceived level of influence citizens have on political decisions.

Focuses on the contact that respondents have with family members and
friends. Includes the size of immediate and extended family, the size of
friendship networks, how often they see or visit them, and how far
away they live. Includes a series of questions about whom respondents
tum to for help in the household or garden, with an illness, to borrow
money, when feeling depressed, or for advice. Respondents are also
asked about times when they have needed this help and how long they
have lived where they currently do.
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Table 2. Snecial Modules ofthe ISSP fcon'U

Module:

Social Inequality

Family and
Gender Roles

Work
Orientations

Religion

Environment

National
Identity

Years:

1987
1992
1999

1988
1994
2002*

1989
1997

1991
1998

1993
2000

1995
2003*

Description:

Examines perceptions of the existence and causes of inequality, includ-
ing questions about what is needed to get ahead in a society: family,
political and other ties, gender, race, religion, education, hard work, or
ambition. A set of questions focuses on the role of government in re-
ducing inequality and opinions regarding the system of taxation. Re-
spondents report which factors should be important for determining
pay, including amount of education, level of authority, need to support
family members, or job performance. Finally, respondents are asked
about the level of conflict in their country between the rich and poor,
unemployed and employed, management and workers, farmers and city
people, and the young and old.

Contains diverse topics, including opinions on working mothers, child-
care, marriage, parenthood, divorce, cohabitation, abortion, and pre-
marital sex. Respondents are also asked about their division of house-
hold labor, comparison of their and their spouses' incomes, experiences
with sexual harassment, and sexual history.

Examines the qualities of a job which are important to respondents, the
qualities of their job, the conditions of their job, relationships between
colleagues and between managers and employees, the size of their
workplace, the criteria they believe should be used to determine pay
and what criteria they believe are used to determine pay in their work-
place, and the importance they place on work. Also includes opinions
on unions and role of government in providing jobs and a standard of
living. Finally, asks how respondents would change the way they spend
their time—spending more or less time at their paid job, with family
and friends, and in leisure activities.

Includes beliefs related to an afterlife, God, the meaning of life, being
"bom again," and attendance at religious services. Includes a series of
morality and value questions—opinions on sex, abortion, crime, death
penalty, prayer in school, distribution of wealth, and confidence in
various social institutions. Other questions include belief in good luck
charms, fortune tellers, and horoscopes and how they picture God—as
a mother or father, friend or king.

Examines values regarding animal rights, nature, and science. Includes
opinions and concern about environmental threats—radioactive waste,
greenhouse effect, global warming, nuclear power, pesticides, and air
and water pollution. Asks about respondents' actions taken to protect
the environment and themselves from harm—reducing energy use,
reducing amount of driving, taking political action, recycling, and pay-
ing attention to product labels. Examines support for government meas-
ures to protect the environment, such as raising taxes and passing new
laws and regulations.

Asks respondents how close they feel to their neighborhood, country,
and continent. They are also asked what criteria are important for deter-
mining nationality, including birth in country, length of time living
there, ability to speak the language, religion, respect for the law, or
attachment to country. Includes opinions on foreigners and immigrants.
Respondents are asked if they are proud of different aspects of their
country, including the political system, military, arts, sports, economic
achievements, and history and if they feel their country is better than
others.

•These data are not yet available, but are forthcoming from the ISSP.
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divide our discussion of using the ISSP in
the classroom between use in substantive
course and use in statistics and methods
courses.

Substantive Courses
.Given the wide range of topics covered, the
ISSP can be used as a teaching tool in
nearly all substantive sociology courses,
including sociology of the family, environ-
mental sociology, political sociology, soci-
ology of religion, and social stratification. It
can be used in either large lectures or small
seminars. Furthermore, it can be used in
courses where teachers and students have
either limited or advanced statistical skills.

Limited statistical skills. Perhaps the most
direct way to integrate the ISSP in lectures
and seminars without requiring data man-
agement and statistical skills would come
from including existing literature that uses
the ISSP. Numerous joumai articles and
books have relied on the ISSP in some part,
and an updated list of these publications can
be found at the ISSP web page
(http: //www. issp. org/public. htm).

In this paper, we want to outline ways for
students and teachers to actively use the
ISSP data sets. This is quite easy, even for
teachers and students who specialize in
qualitative research or whose statistical
skills may be limited. The documentation
that accompanies each ISSP data set in-
cludes a questionnaire and frequency tables.
Along with each question in the module is a
table that reports the number and percent of
respondents in each country who gave a
particular response to the question. When
teaching sociological perspectives and theo-
ries, examples are often essential tools
needed by students in the conversion of
abstract concepts into concrete understand-
ing. These tables can provide illimiinating
examples for a variety of lectures and
courses from introductory to upper level
specialized courses.

For example, courses on Sociology of the
Family often focus on the life course and
the social construction of life stages. It is
often very difficult for students to grasp that

the social institution of the family as it ex-
ists in the United States is socially con-
stmcted, rather than a natural, universal
pattern of human behavior. This point can
be made by showing variation in family
institutions across place and time. Using the
ISSP, it is quite easy to show cross-national
variation in opinions on appropriate life
stages. In the United States, for example,
when asked if they agree or disagree with
the statement, "People who want children
ought to get married," only four percent of
respondents strongly disagreed. In Sweden
15 percent strongly disagree that people
should be married to have children. And
indeed over half of newborn children bom
in Sweden in 1997 were born to unmarried
women (Mikkelsen 2000).

Another example is variation in living
arrangements. In 1994, 29 percent of the
American sample reported that they lived
together with their spouse before marriage.
In Sweden, over 53 percent of respondents
cohabited before marriage. In Italy, how-
ever, only 4.4 percent of couples lived to-
gether before marriage. On the other hand,
41 percent of Italian adults but fewer than 9
percent of American adults report living in
the same household as their mothers.

Comparing across cultures, it is also pos-
sible to show that Americans have a rela-
tively high acceptance of mothers, even
with young children, working outside the
home for pay. The following are the percent
of respondents who strongly disagreed with
the statement, "A pre-school child is likely
to suffer if his or her mother works":
United States 13.8 percent. United King-
dom 8.4 percent, Austria 6.2 percent, Ger-
many (West) 3.6 percent, Italy 3.5 percent,
and Sweden 15.0 percent. On the other
hand, these data show that many people
cross-nationally continue to believe that
children of employed women suffer, even
as the labor force participation rates of
women increase.

These brief examples show the value of a
comparative perspective and also demon-
strate the ease of integrating the ISSP into
lectures and seminars. All of the data were
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obtained from the accompanying tables in
the ISSP documentation without performing
any statistical analysis. The ISSP data can
be used in this manner as examples to enli-
ven a lecture or serve as the basis for small
group and seminar discussions or problem
solving. Most importantly with the infusion
of such examples into a course, the teaching
of sociology begins to take an international
direction. This can be helpful for illustrat-
ing a concept or theoretical perspective. In
addition, it encourages students to begin
asking questions not only about the United
States but also about how and why the
United States is the same or different from
other countries. Through this process, they
learn even more about the United States and
develop global literacy.

Advanced statistical skills. Teachers with
some statistical skills and experience with
software can integrate the ISSP into the
classroom so as to allow students to do soci-
ology interactively (Lehman 1997). These
include the possibilities for active learning
that Fuller (1998) finds when using com-
puters and data in the classroom and the
group learning activities using "real world"
local county data that Rezulli (2000) out-
lines. Using the ISSP adds the additional
benefit of also contributing a global per-
spective to these pedagogical advantages.

To demonstrate the advantage of the
ISSP, we build on Lehman's (1997) discus-
sion of the problem-solving approach to
learning in sociology courses.^ Table 3 pro-
vides data on the distribution of employ-
ment by gender for married respondents in
the United States based on the 1997 Work
Orientatiotis Module. Lehman suggests that
we use tables such as this in order to famil-
iarize students with data analysis and to
develop a scientific approach to empirical
problems. He proposes that students work
in small groups to: 1) describe the data in
the table, 2) discuss theoretical explanations
for the findings, and 3) derive hypotheses
from their theoretical explanations. Follow-

Table 3. Percentage Distribution of Employ-
ment for Married Men and Women in the
tJnited States

Employment

Full-time
Part-time
Not employed

Men

86.1
9.6
4.3

100.0

Women

51.1
19.8
29.1

100.0

Source: Compiled by author using the 1997
ISSP Work Orientations Module.

Note: Includes all married respondents, exclud-
ing retired and permanently disabled.

ing this problem-solving session, students
can put their hypotheses to empirical test
using the data in the classroom.

Using the ISSP opens up many new possi-
bilities for a problem-solving activity such
as the one above, by allowing students to
think beyond the borders of their country.
Followhig Kohn's mandate, the ISSP allows
students to examine employment differences
across nations and to test their theories in
other societies. Employment by gender for
married respondents in Switzerland, for
instance, follows quite a different pattern
than in the United States (see Table 4).
These analyses and findings can lead to
cross-national discussiotis of welfare states,
family/work policies, and gender roles. By
continuing the problem-centered learning
but broadening the problem outside the bor-
ders of the United States, the ISSP encour-
ages students to consider how and why
theories that apply to the United States may

Table 4. Percentage Distribution of Employ-
ment for Married Men and Women in Switzer-
land

^We find this is a particularly usefiil learning
module, and suggest referring to the note for the
details of organizing such an activity for courses.

Employment

Full-time
Part-time
Not employed

Men

91.9
4.8
3.3

100.0

Women

15.2
45.4
39.4

100.0

Source: Compiled by author using the 1997
ISSP Work Orientations Module.

Note: Includes all married respondents, exclud-
ing retired and permanently disabled.
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or may not be supported in other countries.
In the process of looking for answers, stu-
dents need to expand their sociological per-
spectives and develop new, international
hypotheses.

In lectures, teachers with some experience
using computers and statistical software can
bring a computer and the ISSP into the
classroom and perform the analyses them-
selves. Using new media technologies to
project computer images on an overhead
screen, students can follow an instructor led
discussion that includes some analysis by
the instructor of the ISSP data. In computer
labs, student-centered activities can be con-
ducted in similar ways. Working in small
groups, students can use the ISSP to carry
out analyses and find answers to questions
proposed by teachers, and they can further
propose new questions, analyses and expla-
nations. These group activities create the
opportunity for valuable peer-teaching inter-
actions and can form the basis of group
discussions, group presentations, or short
writing assignments.'

When using the ISSP in the classroom,
there are specific issues of preparation that
are important to consider. First, it is often
important to simplify subsets of the ISSP
data, particularly for student use. A large
unfamiliar data set can pose difficulties even
for those with knowledge and experience of
statistics. Fortutiately, teachers can simplify
data sets quickly. There are a number of
ways of doing this. Separate data sets can
be constructed for each country or data sets
can be edited to include only a few coun-
tries, keeping only those demographic vari-
ables specific to the chosen countries. In
addition, instructors can trim large data sets
by choosing to delete some of the variables.
These simplification teclmiques will make
the datasets more manageable, while con-
tinuing to allow for the analysis of real
world data.

Second, it is important to prepare the

dataset, variables, and analyses to be com-
pleted in class ahead of time so that discus-
sions will center on substantive issues rather
than details of methodology (Bridges, Per-
shing, Gillmore, and Bates 1998). For in-
stance, for Table 3 we adjusted the employ-
ment categories for the class activity. We
also trimmed the dataset to include only
married respondents. When creating a lec-
ture or activity that will examine the rela-
tionships between varieties of variables, we
suggest using the same type of analysis,
crosstabulation for instance, to make com-
prehension simpler for students.

Finally, we often find it valuable to use
the SPSS Syntax files to program calcula-
tions we know we will be using in class
ahead of time. Syntax files include a small
set of SPSS commands, and are particularly
useful when performing repeated tasks. Fig-
ure 1 provides an example of a syntax file
that results in the crosstabulation of gender
(sex) and employment status (wrkstr) in the
United States found in Table 3. The com-
mands proscribe a crosstabulation with col-
umn percentages. By rutming this analysis
in class students can see the analysis take
place, rather than simply see the outcome in
table form. In addition, having the syntax
prepared ahead of time allows for changes
to be made easily with minimal hiterruption
to the fiow of the class. For instance, we
can replace the cotmtry under scrutiny from
the United States (v3=6) to Switzerland
(v3=31) with the temporary, select if com-
mand, or replace gender with another vari-
able such as education and examine the new
crosstabulation. Students can speculate on
the outcome of such analyses, observe the
findings, and interpret the outcomes of such
analyses in the classroom, making for a
dynamic learning envirotiment.

Figure 1. Syntax for Cross-Tabulation of Gen-
der hv Work Status for the United States

find Woodberry and Aldrich's (2000)
guidelines for the developing action plans and
preparing instructions particularly useful.

TEMPORARY.
SELECT IF (v3=6).
CROSSTABS
/TABLES=wrkstr BY sex
/FORMAT= AVALUE TABLES
/CELLS= COLUMN .
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Use in Statistics and Methods Courses
The use of data in the classroom is clearly
important to statistics and methods courses
(Potter 1995; Wybraniec and Wilmoth
1999), and the data in the ISSP are particu-
larly well suited for demonstrating a wide
range of these techniques. These include
introductions to statistical analysis programs
and data management, univariate and multi-
variate analysis, factor analysis, and tests of
validity and reliability. With the ISSP, it is
possible to incorporate theoretical, substan-
tive questions from an international perspec-
tive into the teaching of these teclmiques.

The ISSP, available in SPSS portable and
ASCII files, can be used with different sta-
tistical packages. In the classroom, the ISSP
data sets can be used by students to become
familiar with the software program. Import-
ing, merging, and saving data files; variable
construction, labeling, setting missing val-
ues, recoding, and so on can all be prac-
ticed using the ISSP data.

The ISSP includes variables at all levels
of measurement: nominal, ordinal, and
scale. With these variables, it is possible to
cover all aspects of univariate analysis using
both statistics and graphs. The frequencies,
central tendencies, and distribution of re-
sponses can be easily compared across
countries, adding interesting results to oth-
erwise potentially dry classroom presenta-
tions. For example, comparing the number
of years of education attained by respon-
dents in Germany, Utiited States, and Swe-
den provides an interesting discussion of
variation in central tendencies, spread, and
outliers. The mean number of years of
school for the German sample is 10.9 years
and 11.40 for the Swedish, compared with
13.4 for the American. The differences in
distributions are presented in boxplots in
Figure 2. With such examples, a global
perspective is integrated into the learning of
basic statistical concepts.

With scale variables, tests of normality
are possible, as well as application of data
transformation techniques. All statistical
tests, from chi-square to regression, can be
demonstrated with the ISSP data. Related to

Figure 2. Cross-National Variation in Years
of Kducation
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multivariate analysis, each data set includes
a wide range of variables that can be used
as covariates to develop explanatory models
or tests, or control for competing hypothe-
ses.

Index or scale construction and diagnos-
tics are also easy demonstrated with the
ISSP data. In particular, factor analysis can
be conducted on a wide range of indicators
that belong to established and previously
tested composite measures. Results are clear
and easy for students to interpret and under-
stand. For example in the envirotiment
module of the ISSP, the following items
load into one factor, refiecting a composite
measure of environmental activism: 1. Are
you a member of any group whose mahi
aim is to preserve or protect the environ-
ment? 2. In the last five years...have you
signed a petition about an environmental
issue? 3. ...Given money to an environ-
mental group? 4. ...Taken part in a protest
or demonstration about an environmental
issue? The same composite measures can be
computed for various coimtries and cross-
national differences on the scores can be
presented and discussed.

Tests of reliability and validity for the
constructed indices and scales are also eas-
ily done. For example, Cronbach's alpha
can be computed for an index created in
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class and then interpreted. In addition, con-
struct and criterion validity can be tested
and discussed in class by examining the
relationship of the composite measure with
other variables in the data set (for example,
the correlation between environmental ac-
tivism and environmental concern). Of
course, many datasets could be used in the
same manner in statistics and methods
courses. However, we have found that stu-
dents' enjoyment of these required courses
often depends on the quality of examples
used by instructors. The ISSP makes find-
ing interesting examples easy for the in-
structor and provides the opportunity to
meet the goal of global literacy in the proc-
ess. The instructor could use the ISSP dur-
ing lectures to demonstrate these methodo-
logical and statistical techniques, or students
could use the data themselves working indi-
vidually or in small groups.''

EVALUATION

Over the years that we have used the ISSP
in the classroom, we have found that it does
contribute to a learning environment in
which students' sociological questions and
answers are not limited to their own country
but are cross-national. However, we admit-
tedly have only used the ISSP in non-
American settings in which students are
already quite "globally literate." Still it is
reasonable to argue that the introduction of
the ISSP into the classroom is an easy and
important first step for increasing global
literacy in sociology courses in the United
States. Clearly, it is not the only step or tool
that is needed. Nevertheless, it is a rela-
tively simple way to begin to open the class-
room and students up to international socio-
logical questions and discussions.

Feedback from our students over the
years has been positive. Most of the feed-
back has been informal or presented in
teaching evaluations, when students indicate

•"Despite students increased familiarity with
data in a statistics course, we still recommend
following our suggestions in the previous sec-
tion concerning student use of data in activities.

that they enjoyed the activities which in-
cluded the ISSP data. We did distribute an
evaluation questionnaire in Switzerland. We
asked 29 Swiss students in two of our statis-
tics courses to evaluate their first experience
using the ISSP in a statistics assignment.
Seventy-two percent of the students re-
ported enjoying working with the ISSP data,
86 percent found research questions in
which they were interested, and 83 percent
were interested in the answers they found.
Two-thirds of students said that they found
the ISSP easy to use. Over half of students
said they would want to use the ISSP data
again, either for a statistics assignment or
other research project. This feedback is
quite positive, especially given that we are
referring to feedback on a statistics course
assignment.

CONCLUSIONS

In this paper, we have presented the ISSP as
a teaching tool that can be used in a wide
range of classes by teachers and students
with diverse statistical backgrounds. As a
tool, it can aid in active learning and the
development of scientific literacy. Yet, a
number of teaching tools presented in
Teaching Sociology are able to do this.
What makes the ISSP uniquely important is
its ability to assist in internationalizing the
sociological perspective in the classroom. In
the techniques outlined, students are encour-
aged to think beyond their own society
when learning new concepts, asking socio-
logical questions, and developing and test-
ing hypotheses. While the ISSP alone is not
sufficient for the development of global
literacy, it is a step in that direction. This is
a necessary direction for teaching, because
the next generation of sociologists must be
prepared to study, understand, work, and
live in a globalizing world. An international
perspective is essential for developing so-
ciological theories, advancing current re-
search, and devising successful social poli-
cies. With the ISSP, classroom discussions
ranging from the mean and standard devia-
tion to theories of gender income inequality
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can easily incorporate an international per-
spective and contribute to the promotion of
global literacy.
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