Assignment 1: Theories of motivation and classroom learning
	Due date:
	23 August 2004

	Value:
	50%

	Length:
	3,000 words


Rationale
This assessment task addresses the Expected Student Outcomes identified earlier in this Subject Outline. Criteria for marking have been developed from the task itself and can be found below.

Instructions
1. First!! It is now the start of the semester, and you will be looking at these assignments to see what they are like. Look closely at the word length and value of both assignments and note that each one is worth 50 per cent of your total marks. This means that a lot of work will need to be put into them. So prepare ahead! The first assignment will take several weeks to prepare, so note when it is due and start reading and drafting notes straight away. This is a theoretical subject and may require more work than you expect. Please do not ask for extensions (see ‘Submission of late assignments’, points 1-4, earlier in this Subject Outline). The turn-around period for marking assignments is only three weeks, so if you send your work in late you may not receive it back in time to be of assistance in the preparation of the second assignment. Having had this brought to your attention at the beginning of the semester, I am sure you will do your best to manage your time for both assignments. Thank you.

2. Read the two classroom scenarios below and discuss them in relation to the assignment tasks that follow. 



Scenario 1
Mr Jenson’s kindergarten class has just come in from recess and the children are moving purposefully around the room as they prepare for their next activity. They have the freedom to choose among a number of learning experiences that have been set up, some for small groups, some for paired work and some for individual work. The children decide for themselves whether to change their reading folders now or later. The classroom is alive with the sounds of decision-making as children refocus their energies.

Some go and get their reading folders and find a comfortable spot in which to continue reading until Mr Jenson changes their books. Beau and Desmond take their folders into the dramatic play area where reading becomes a part of their play as they read to the dolls. The others are by now seated at different learning centres. Those in pairs or small groups are chatting as they work, others are working on their own.

Earlier in the year, Mr Jenson had taken time to help these children learn this routine and the classroom rules. He also made it a priority to build close relationships with the children in his class and he has encouraged them to become independent learners. Now he uses this time in the morning to observe and record the children’s progress and to spend time with individual children. Mr Jenson trusted the children’s ability to become self-directing, he has guided them in how to self-direct their free choice time and they have lived up to his expectations.

Andy struggles at school, yet he loves it and his attitude is very positive. Today he chooses to finish a task begun the previous day, in which the children were drawing a picture about their favourite part of a story that Mr Jenson had read to them.

Andy approached Mr Jenson and said: ‘I’m going to finish my drawing about Phoebe’s adventure. But I’ll do more than one drawing ’cos I’ve got more than one favourite bit. I like drawing you know, I do it at home all the time. Mum says I’m good at it.’

Teacher (T): ‘What a good idea. I’m glad there was so much of the story that you liked.’

Andy (A): ‘I’ll write about it too - so I’ll make my own book now, won’t I?’ (Note that Andy can’t yet write.)

T: ‘You know I’d like you to do that because then I can put it with our reading time books on the open shelf and we can all enjoy it.’

A: ‘But I might say some different things in it because Phoebe’s going to have more adventures in my book. It’ll probably be a bigger book you know! But I haven’t written a book before.’

T: (laughing) ‘Well, you’d better get started because I’m dying to read it! I can help you with it if you need any help.’

Andy went straight back to his desk grinning broadly.



Scenario 2
Next door, Miss Wheeler has no time for observing. She is busy directing and controlling everyone’s behaviour. In her kindergarten class, all the children must change their reading folders after recess. This schedule means that the children have a long wait in line, and there is a lot of pushing and shoving during the wait. It isn’t easy but once their books are changed Miss Wheeler makes the children sit still until everyone is finished. She then assigns the children by table to specific learning activities where they must stay until she rings a bell signalling rotation to the next activity centre.

In Miss Wheeler’s class, Ben is a constant problem. He is always trying to sneak out of his assigned centre and go to the one that his friend is assigned to. Another child, Lydia, cries a lot, saying that she doesn’t want to be with the ‘mean’ kids at her table. Miss Wheeler is in constant demand, not only to settle disputes but also to make children stay where they are supposed to be. She sees the situation in her classroom as clear evidence that the children are not capable of self direction.

Miss Wheeler has little time for individual interactions. She always rewards good work with ‘excellent!’ or ‘you are the best’ stickers and stars but wonders why this does not excite the children very much. To children who do not manage to complete their work to an appropriate standard, she either says ‘keep trying’ or ‘try harder’ or writes such comments on their work. But she does wonder why these children do not show an increased interest in doing better after receiving these responses. She relies heavily on worksheet activities and wonders why, despite these opportunities to practice new knowledge, the children are not progressing as fast as she would like.



Assignment task
(Note: Part A is the major part of this assignment. Your comments in Part B are expected to be made in approximately 250 words.)

Part A: From your reading on motivational theories in the Readings, the textbook and any extra reading you undertake, discuss and analyse the two scenarios using examples from them as a framework for your essay. For this assignment, you should orientate your discussion to the developmental needs of younger children in schools (5-6 years). (Note: motivational theories include elements such as attribution theory, goal setting and the development of self-efficacy and self-esteem. You will learn about these and other aspects of motivational theories from your reading.)

Part B: From Reading 16, discuss one aspect of motivational theory that interests you, and that raises interesting issues in light of the developmental differences that exist between younger learners (5-7 years) and older learners (11-12 years). Support your discussion with material from the recommended reading list (below), as well as from Reading 16. (Remember that this discussion should be approximately 250 words.)



Recommended readings

Readings: 1, 2, 5, 15, 16, 17

Textbook: Chapter 11

For this assignment you are required to use four readings of your own choosing as well as the readings cited above. It is recommended that you select these readings from the suggested references on pages 4-6 of this Subject Outline.



Guidelines

For this assignment you will need to:

· Use the recommended readings first, and then extra readings to add depth to your discussion. You are expected to put the information from the literature into your own words. If you use psychological terms, you must show that you know what they mean. You can demonstrate your understanding simply by defining the term and/or by giving examples of your own to illustrate it.

· You are not expected merely to insert tables or lists of norms into the body of this assignment, or to present the assignment as a list of developmental characteristics. Any tables should be included in an appendix, but only if you are going to make considered use of them in your discussion. It is appropriate to use one or two specific items of information from a table in your discussion, and refer to the source as you normally would.

· Correct referencing is expected for essays at this level of study. Details on this are in the Subject Outline. Some marks will be lost if the essay is not correctly referenced as per these guidelines.

· For details on how this assignment will be marked, see Marking Criteria below. 



Marking criteria

The following criteria will be used in the marking of this assignment. It is expected that students will:

· Demonstrate sensitivity to the developmental status of younger learners in the early years of school.

· Work with the recommended readings in depth. To this end, it is expected that comments will not be of a superficial or descriptive nature but will explore and probe issues, raise questions etc.

· Synthesise information from the readings in a meaningful way, as opposed to reviewing or summarising each reading separately.

· Demonstrate a sound grasp of the theoretical bases involved.

· Meaningfully link the theoretical bases to educational practice by using the specific incidents described in the two classroom scenarios to illustrate aspects of motivational theories that are discussed in the readings.

· Present a discussion that is coherent, logically structured and fluent.

· Interpret the readings in their own words, demonstrating their own understanding. They will not rely upon hunks of quotes or reproduced lists of definitions, stages of development etc.

· Acknowledge sources within the essay and include a reference list at the end of the essay in the format that is set out in the ‘Advice on assignment preparation and presentation’ in the Subject Outline.

· Submit work of an acceptable English standard. (Work that contains a large number of typographical errors, incomplete or grammatically incorrect sentences or no paragraphs is not considered to be acceptable.) 

