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Principals of Effective Practice in Adult Learning

Several theorists have developed philosophies of the most effective characteristics and behaviors a flourishing teacher should possess.  It is relatively difficult to support such theories with quantitative data due to the fact that personality characteristics are almost incalculable.  The study of adult learning cannot be without the study of psychology to rationalize the learning process.  According to Knowles, Holton, and Swanson (2011), two main perspectives in the psychology of learning are behaviorists/connectionist and cognitive/gestalt theories. The purpose of studying effective teaching practices is to make a greater impact on the learner by developing the most efficient facilitator which may include several learning perspectives.  “Teaching styles is the overall characteristics, attitudes, traits, and qualities that a teacher displays in the teaching and learning encounter” (Galbraith, 2004, pg. 6).  An examination of the principles of practice in adult learning from the perspectives of Knowles and Long will be analyzed for the benefit of the adult learner.
Malcolm Knowles
“Knowles (1984) identified seven components of andragogical practice that suggest principles a teacher should possess in the effort of helping adults learn (Galbraith, 2004, pg.7)”.  Knowles’ principals of effective practices in adult learning have strengths and a few weaknesses.  Knowles suggests that the learner and the educator work together to achieve learning.  It seems that if the learner has a role in the development of planning he or she is more likely to take ownership of the learning.  He also believes that the learner should diagnose and evaluate his or her own needs, and reflection is essential to facilitate the transfer of learning.  Given educational objectives, the learner is asked to identify resources and formulate his or her own learning needs.  Organized and successful individiauls independently create and reflect on goals in areas of their life to measure success.  Adult learning is mostly externally motivated and therefore by deductive reasoning it is logical to conclude that many adults are less likely to develop their own learning goals in the area of adult education. Understanding the roles and the relationship between the facilitator and the learner is essential to facilitate adult learning.
Knowles’ theories have a few limitations, including the fact that some principals are not measurable, broad, and without significant support.  Knowles proposed that the facilitator should “Help the learner to carry out their learning goals (Galbriath, 2004, pg 8)”.  Questioning to what extent assistance is provided before the ownership is transferred to the facilitator as the creator of that goal is rational.  Furthermore, Knowles suggests that the psychical and psychosocial climate reflect a climate of learning.  Individuals have differing learning styles and one classroom or learning environment cannot meet the needs of each and every individuals.  The learning environment has and is continually changing.  The study of adult learning must incorporate the study of psychology to develop effective principles of practice for adult learning and should be relevant with the changes in society.  Knowles theories are fundamental and commonsensical yet rely mainly on qualitative data for support. Qualitative data is valuable depending on the purpose of a study and is strengthened by quantitative data. 
H.B Long
Long, 1971, believed that “physiologically, psychological, and sociologically adults are more diverse then children” (Galbriath, 2004, pg.25).  Children have more commonalities than adults.  As people age they develop their own views of life and those views many not be shared with many others.  Therefore the learning needs are also different.  In 2002, Long wrote a book titled Teaching for Learning that describes principles for effective teaching.  One principle states that adults are self-directed with their own goals, needs, and expectations.  Long also states that adults are capable and desire to be involved in decisions that affect their lives.  It seems that Long’s principles prepare the facilitator with knowledge of the learner.  With that information the facilitator can understand the perceptive of the learner to facilitate successful instruction.  H.B. Long focuses on the instructor understanding the adult learner to be the most effective facilitator.  Knowles focuses on the actions of the facilitator to be an effective instructor.  

Long’s principles of effective practice are not without question.  In Galbraith (2004), “The adult’s orientation to learning is related to application.  Application, however, takes many forms from cognitive to motor skills, from mental theories to real-life problem solving” (pg 10).  One must examine why adults learn to gain an understanding of Long’s perspective.  Many adults seek education to meet the requirements for employment, to earn higher pay, to enter a field of interest, to improve skills as deemed appropriate by a supervisor, or because the adults desires a higher level of knowledge.  Long also stated, “Learning should be intrinsically motivated as it finds both its source and reward in its own experience” (Galbraith, 2004, pg.10).  Educators would like learners to enter the educational environment willingly with a desire to learn or the facilitator has the challenge of helping the learner develop an internal interest and desire to learn.  These principles are contingent upon the specific circumstances of the situation.  Any of the principles of practice can be effective if the adult learners desire to learn.  Keeping in mind, the facilitator must create and continue to inspire the want to expand knowledge.
“If you understand adults as learners, you will begin to understand what your need to do as a teacher of adults to be effective within the educational encounter” (Galbraith, 2004, pg.14). There are many theories of adult learning that include more than one school of thought and are supported by different types of data.  The facilitator must understand that adult learners are very diverse and their reasons for participating in the act of adult learning is different from the younger learner. The goal in each educational encounter is to transfer knowledge and assist in the learning process.  Education leads to knowledge and the power to understand the world we live in.  The goal as a facilitator is to empower others with the ability and desire to produce positive changes in society.    
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Rubric for A1.1: Compare and Contrast Principles of Practice

Use this rubric for the Module 1 assignment, Compare and Contrast Principles of Practice. In this rubric you will find evaluation criteria for this assignment.

Note that the following criteria are assessed in this rubric:

· Scholarly Writing, Presentation, and Style (APA Style; Voice, Grammar, and Flow of Thought; Mechanics and Presentation)

· Evidence of Critical Thinking (Higher Order Thinking; Pattern of Ideas)


	Criterion 1: Scholarly Writing, Presentation, and Style



	Criterion 1.1: APA Style


	Approved With Commendation

5
	Acceptable

4
	Adequate

3
	Inadequate

2
	Unacceptable

1
	Score

	
	APA style is exemplary and used consistently and extensively throughout the manuscript.
	APA style is used consistently with very few (one to three) errors throughout the manuscript.
	APA style is used throughout the manuscript but exhibits four to five common errors.
	APA style is used inconsistently throughout the manuscript; and six to seven APA errors are noted.
	APA style is poorly demonstrated. More than eight APA errors are noted. 


	

	Criterion 1.2: Voice, Grammar, and Flow of Thought
	Exemplary attention and effort are given to voice, grammar, and flow of writing. Instructor makes no recommendations for improvement.
Tense is consistent; complex sentence structure is maximized and appropriate.

Sustains a well-focused, well-organized analysis, connecting ideas logically.
	Evident attention and effort are given to voice, grammar, and flow of writing. Instructor makes one recommendation for improvement.
Tense is consistent; Appropriate complex sentence structure is used.

Sustains a focused, organized analysis, connecting ideas logically.
	Attention and effort are given to voice, grammar, and flow of writing. Instructor makes two recommendations for improvement.
Tense is consistent; sentence structure is simple yet appropriate.

Sustains an organized analysis, connecting ideas logically.
	Voice, grammar, and flow of writing are difficult to follow. Instructor makes three recommendations for improvement.
Tense is inconsistent; sentence structure is difficult to follow.

Connection of ideas is difficult to follow.
	Voice, grammar, and flow of writing are unacceptable. Instructor makes four or more recommendations for improvement.
Tense is incorrect; sentence structure is incomplete.

There is no connection between thoughts and ideas.
	

	Criterion 1.3: Mechanics and Presentation
	Presentation is exemplary. Instructor makes no suggestions for improvement.
All assignment directions are obviously and completely addressed. Spelling is correct. No typographical errors are present.
	Presentation is professional and scholarly. Instructor makes one suggestion for improvement.
All assignment directions are evidently addressed. Spelling is correct. One typographical error is present.
	Presentation is consistent in font, type, and spacing.  Instructor makes two suggestions for improvement.
All assignment directions are completely addressed. Spelling is correct. Two typographical errors are present.
	Presentation uses various fonts, type sizes, or spacing. Instructor makes three suggestions for improvement.
One assignment direction is not addressed. One to two spelling errors and three typographical errors are present.
	Presentation uses unacceptable fonts, type sizes, or spacing. Instructor makes four or more suggestions for improvement.
More than one assignment direction is not addressed. Three or more spelling errors and four typographical errors are present.
	


	Criterion 2: Evidence of Critical Thinking


	Criterion 2.1: 
Higher Order Thinking
	Approved With Commendation

5
	Acceptable

4
	Adequate

3
	Inadequate

2
	Unacceptable

1
	Score

	
	Higher order thinking is consistently present, original, and creative. Instructor makes no recommendations for improvement.
Strong arguments have been formulated about the similarities and differences among the principles of effective practice, based on theories, relationships, and concepts.


	Higher order thinking is present and consistent. Instructor makes one recommendation for improvement.
A conscious, consistent attempt has been made to develop valid arguments about the similarities and differences among the principles of effective practice.


	Higher order thinking is present but not consistent. Instructor makes two recommendations for improvement.
Some attempt has been made to develop arguments about the similarities and differences among the principles of effective practice.

	Higher order thinking is questionable. Instructor makes three recommendations for improvement.
Little attempt has been made to develop arguments about the similarities and differences among the principles of effective practice.


	Higher order thinking is obviously absent. Instructor makes four or more recommendations for improvement.
Arguments have not been developed discussing the similarities and differences among the principles of effective practice.


	

	Criterion 2.2: 
Pattern of Ideas

	Clear pattern of idea formation, research by others, and support statements tie ideas to principles of effective practice. Instructor makes no recommendations for improvement.
Compelling reasons and/or persuasive examples are provided.
	Pattern of idea formation, research by others, and support statements that tie ideas to principles of effective practice are present but with insignificant gaps in evidence or support. Instructor makes one recommendation for improvement.
Reasons and examples clearly support the idea.
	Idea formation lacks sufficient evidence and support. Instructor makes two recommendations for improvement.
Reasons and examples are included but are not clearly linked to the idea.
	Evidence or support for ideas is poorly developed. Instructor makes three recommendations for improvement.
Vague or unsupported reasons and examples are given.
	No attempt has been made to tie ideas to research. Instructor makes four or more recommendations for improvement.
No reasons and examples are given.
	

	Total Score 
	


Candidates will submit their work in Module 1. For instructions on submitting to the Dropbox, view the Assignments section for Module 1.

There are 5 criteria included in this rubric X 5 points maximum for each = 25 possible total points for this Assignment.


Grading note to faculty: Enter the Total Score for this Assignment into the eCollege course Gradebook. eCollege will automatically assign the correct weight to this assignment (5% of the total course grade). For example if the student has achieved a total score of 25, enter 25 into the course Gradebook for this Assignment.

