Previous Assumptions:

Stephen Brookfield (1995), in Becoming a Critically Reflective Teacher, describes critical reflection as a process of "hunting assumptions." He defines assumptions as "the taken for granted beliefs about the world, and our place within it, that seem so obvious to us as not to need to be stated explicitly" (p. 2) and classifies assumptions into three categories: paradigmatic, prescriptive, and causal. 

First, Paradigmatic assumptions are what one use to structure the world around us. A paradigmatic assumption that might be held by a teacher is that, unlike children, adults are self-directed learners (Brookfield, 1995). Other examples of paradigmatic assumptions mentioned by Brookfield (1995) are: “critical thinking is an intellectual function of adulthood that good adult educational processes are inherently democratic, and that education always has a political dimension” (Brookfield, 1995, p. 2). 

Second, Prescriptive assumptions, according to Brookfield (1995), are assumptions about what should happen in certain situations. For example, if one holds the paradigmatic assumption that adults are self-directed learners, one might also hold the prescriptive assumption that good teachers should encourage and help students take responsibility for their own learning by designing, completing, and evaluating their own learning activities/work. 

Third, Causal assumptions, according to Brookfield, are assumptions "about how different parts of the world work and about the conditions under which these can be changed" (p. 3). According to Brookfield, assuming that learning contracts will help students take responsibility for their own learning is an example of a causal assumption. Interestingly, Brookfield suggests that teachers should use critical reflection in "assumption hunting" to challenge common sense assumptions that are often biased and unreliable. Indeed, many of these common sense assumptions he questions are the foundations of what most people consider being a good teacher. However, as Brookfield says, "Unexamined common sense is a notoriously unreliable guide to action" (Brookfield, 1995, p. 4). 

One common sense assumption held about teaching that Brookfield (1995) challenges are the assumption that cutting down on lecturing is important because lecturing does not foster critical thinking. He then rightfully points out that lectures do, however, have their place because before developing critical thinking students might need a foundation in a subject area. Indeed, a lecturer who models her own critical thinking (assumptions she has questioned, openness to other views) can model this for students, helping lay that foundation for their own critical thinking through modeling and imitation. He wants teachers to analyze reflectively and challenge certain long help assumptions about teaching (e.g. some are reliable). It helps teachers make sure that the work they are doing is based on reality and not on the common sense assumptions she or he holds which just might be flawed and biased (Brookfield, 1995). 

In other words, adult learning theories suggest that a critically reflective teacher will examine even his or her most cherished principles of teaching with a critical eye. Through modeling critically reflective meta-cognitive strategies, Brookfield and other adult models assumes that students then construct individual meaning (Brookfield, 1995).
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